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Chapter 4

Evaluation focused on learning: a way to innovate  
in Higher Education Institutions

Irma Amalia Molina Bernal1 , Claudia Cecilia Castro Cortés2,  
Brayan Martínez Molina3, Sergio Andrés Ángulo4 

Abstract 
The following text is a research chapter which presents the state of 
the art of the investigation Prácticas y experiencias de la evaluación del 
aprendizaje en la Universidad Sergio Arboleda, which aims to propose 
an evaluation model focused on learning. This document presents the 
project carried out by the INVEDUSA group at the Sergio Arboleda  

1 Doctor Honoris Causa in Education. Master in Teaching and 
University Research. Specialist in Social Management of Education, 
Human Resources Management and University Teaching. Educational 
Administrator and Educator in Preschool. Professor, researcher and na-
tional and international lecturer. She is currently the director of Research 
at the School of Education of the Universidad Sergio Arboleda, Bogotá, 
Colombia. Email: irma.molina@usa.edu.co 

2 Teacher and Researcher of the School of Education at Universidad Sergio 
Arboleda and of the Faculty of Sciences and Education at Francisco José de 
Caldas District University. Master in Teaching and University Research. 
Specialist in Mathematics Teaching. Degree in Mathematics. Trainer of 
teachers in initial and continuing education. Email: claudia.castro@usa.
edu.co 

3 Student of the School of Philosophy. He is currently pursuing a degree in 
Philosophy and Humanities and is a student of the Philosophy Program. 
Member of the Invedusa Seedbed of the School of Education. Email: 
brayanm9511@gmail.com

4 Student of the School of Philosophy. Currently he is pursuing a degree 
in Philosophy and Humanities. It belongs to the School of Education 
Seedbed. Email: sergioandres_0228@hotmail.com
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University: the theoretical references that are the basis of this research and which 
are related to traditional and continuous evaluation; the evaluation and its di-
dactic resources; the student as the main subject of knowledge and evaluative 
diversity. Each of these provides theoretical and conceptual elements for the de-
velopment of the research in progress.

Key words
Evaluation, traditional evaluation, evaluation and didactic resources, evaluative 
diversity.

1. Introduction
Speaking of evaluation in the academic context and, in particular, in 

the university context, is strongly linked to the formative strategies and 
the quality of education. For the specific case of this research, the object of 
study is to propose an evaluation model that focuses on learning and that 
addresses diversity. This is why the initial part –establishing the state of the 
art– has to do with the traditional model of evaluation and the evolution 
of the concept. After this, an alternative evaluation model is presented, 
which proposes a learning-oriented evaluation that includes information 
and communication technologies (ICT) as a resource for execution. Once 
the previous conceptions have been presented, a description of the didactic 
resources and some models that contrast with the previous ones are pre-
sented, fundamental tools for teachers to apply in their evaluation models.

Besides, in order to respond to the objective of the project, as indicated 
by Fernández (n/d), the evaluation must contemplate a more up-to-date 
perspective. Thus, the models that are posed must respond to the cultural 
change, which supposes a different vision on the nature of learning and 
the role of evaluation. Subsequently, it was reflected upon the individual 
as the central subject of knowledge and upon the need and importance of 
rethinking the evaluation model.

Finally, the motivation, a central factor of the evaluation model 
will be exposed as well as the respective preliminary conclusions of this 
investigation. 
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1.1. The traditional evaluation model and the evolution  
of its concept

It is known that the word evaluation is a fundamental part of the 
teaching-learning process, a process that is an alternative to get to know the 
student’s progress in their process and to reflect on the teaching practices 
of the professor. However, when there is talk of evaluation, many students 
assume this process very insecurely, so it becomes necessary to review and 
investigate this phenomenon.

The traditional evaluation model overwhelms students at all levels of 
education and, in particular, in Higher Education Institutions (hereafter 
HEI). This problem is associated with the ways and times in which 
it is performed. In this regard, Gil (2012) exposes the conception that 
university students have about evaluations, assuring that, in general, it is 
in the hands of the professors, who make use of written exams and in the 
class periods. This shows that these ways of evaluating are not far from the 
Latin American reality.

Having performed a general review, it is determined the most common 
way used by teachers in HEIs to evaluate is applying two or three written 
exams throughout the academic semester. Based on these, the whole 
process of the student can be measured. Delgado & Oliver (2006) state 
that, traditionally, evaluation has focused on the final stage of learning and 
has been conceived, generally, to pass rather than to learn. On the other 
hand, the student focuses their learning according to the type of evaluation 
that follows (p. 2).

In this sense, it is necessary that, faced with this paradigm that 
involves traditional assessment, teachers use evaluation not only to deliver 
a grade, but to use it as a reference that focuses on students’ learning 
and the improvement of pedagogical practice. In addition, in relation to 
the students, this generates a concern to consolidate true processes that 
contribute to their formation.

In accordance with the above, it is worth highlighting the proposal of 
Mejía (2012) on what is meant by evaluation, which links, in particular, 
the recognition of the subject in the educational process:
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Evaluation is understood as a process of information collection, which 
is continuous, orderly, systematic and complex; which requires dedi-
cated planning; which is in itself a system of alternate subprocesses, 
of different order but articulated; and whose common purpose is the 
verification and estimation of the construction of learning and the de-
velopment of faculties of the student, where the results are interpreted 
with fairness and objectivity to make decisions and act, consequently, 
to dialectically increase the integral development of the students and 
their full life. (p. 35) (own translation).

In the 1950s, Tyler (1950) defined evaluation as the process that de-
termines the extent to which educational objectives have been achieved 
(p.69), which shows that over time great educators have been concerned by 
a continuous evaluation that cannot be reduced to a simple written test that 
defines a whole process. Taking these two concepts into account, it can 
be evidenced that the concept of evaluation has undoubtedly evolved in a 
positive way, but that, without a doubt, it is the teacher who must conceive 
an important change in his pedagogical practices. 

2. An alternative evaluation model
The idea of many educators is not to suppress the traditional model, 

but, rather, to look for new alternatives that involve different methods. 
Taking this into consideration, Gil (2012) states: 

In recent years, we have witnessed the start of the European conver-
gence process, which, among other issues, represents an important step 
towards the abandonment of traditional teaching models based on the 
transmission of knowledge. The new approaches lead to revalue the role 
of the student as an active and autonomous learner, and to focus interest 
on the acquisition of academic and professional skills for comprehen-
sive training and for incorporation into the working field (p. 134) (own 
translation)

Among the various ways to evaluate, one of those proposed is the 
evaluation of learning-oriented or continuous evaluation. This evaluation 
involves a productive learning that implies great advantages: it also 
involves reinforcing the capacities for self-evaluation and promoting forms 
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of feedback that assign the student a role in the generation of feedback 
from the evaluation, thus developing the ability to self-regulate their own 
learning (Gil, 2012. p.135). In the description of this evaluation model, a 
great difference can be evidenced with respect to the traditional evaluation 
model, since the traditional evaluation model simply reduces to an 
evaluation in which knowledge acquired by the student is verified, without 
generating any type of reflection.

Accordingly, Delgado & Oliver (2006) present other aspects that must 
be ensured in this evaluation process, indicating that:

The teacher must not only evaluate the assimilation of knowledge and 
the development of competences by the students at the end of the 
learning process, but must rather, throughout the course, propose with 
certain periodicity activities of an evaluable nature that facilitate the 
assimilation and the progressive development of the contents of the 
subject and of the competences that must be reached, respectively. In 
this way, evaluation becomes continuous or progressive, and the teacher 
can perform a greater and better monitoring of the progress in stu-
dent learning, since it allows a comprehensive assessment (p. 2) (own 
translation).

It is evident, therefore, that evaluation must be guaranteed with a 
follow-up, which allows the feedback of the teaching and learning process, 
in which the development of competences is evidenced.

In order to ensure continuous evaluation, three fundamental steps are 
suggested to take into account in the design of academic programs, namely:

Planning: like any educational process, improvisation is not ideal, so it 
is necessary for teachers to be clear about their projection in the develop-
ment of a course, for which purpose planning is used. The planning process 
involves establishing the learning objectives; the theoretical referents that 
guide the construction of specific knowledge; the didactic resources that 
contribute to the understanding of this knowledge; the pedagogical and 
didactic elements that will guide the process and the strategies, indicators 
and evaluation criteria that will set the advancement level of the students. 
Taking into account that the evaluation is bidirectional, the teachers must 
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also develop instruments that allow them to know what are the opinions of 
the students about their subject.

Time management and agreements: one necessary step for all teachers is 
to indicate their students which way they will follow. Therefore, it is essen-
tial that the students, for a good orientation and planning of their learning, 
know all these agreements at the beginning of the course, so that they are 
able to participate in the activities of continuous evaluation (Delgado & 
Oliver, 2006. p.6). This strengthens the processes for optimal learning.

Designing of activities: This can be considered as the consequence of 
the two steps mentioned above. If the two steps are consolidated correctly, 
surely the activities can be developed satisfactorily. It is stated that the 
activities should be designed to encourage interest and motivation, as well 
as to stimulate student participation and involvement in their learning 
(Delgado & Oliver, 2006. p.6). Motivation plays a fundamental role when 
it comes to building activities, and one of the most effective ways to achieve 
students’ motivation is to know their contexts, needs and interests, which 
has been demonstrated in the realization of teaching practices. The student 
who in their academic activities involves their personal tastes may have a 
significant performance since they will do so not by obligation, but rather 
for pleasure.

Another reference that guides the development of research is the work 
of Clavijo (2008), who proposes a so-called holistic evaluation model. This 
is a type of evaluation that has the ability to cover the entire learning pro-
cess and also be related to the interests of the student. This can be sum-
marized in three aspects: i) the introduction of a more humane way of 
understanding students, which focuses not only on the intellectual aspects 
of the person, but also on other dimensions of affective, social and ethical 
type; ii) the adoption of ecological models to explain the development and 
the learning process itself; iii) the impact of evaluation models that raise 
the need to explain complex realities.

On the other hand, Clavijo (2008) criticizes practices in which uncon-
vininet changes in the evaluation are intended. In practice, the attempt to 
replace the traditional system of final evaluations for a more continuous 
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information system has turned into “frequent examinations”, or the mere 
substitution of a final exam by several partials that make the definitive 
qualification higher (p. 8). These aspects need to be investigated in the 
research processes.

In order to establish a continuous evaluation in the classroom, the 
teacher must be in a constant state of research with considering the needs 
of their students. Clavijo (2008) summarizes that this educational process 
is made up of multiple elementary units and composed of three elements 
corresponding to the process reflection-action-reflection. This type of con-
tinuous assessment can be applied not only with written tests, but also 
wirtten assignments, workshops and other teaching tools can be applied. 
The author characterizes the three types of evaluation that must be taken 
into account in the learning process:

Figure 1. Types of evaluation

Fuente: Own elaboration based on Clavijo (2008).

The use of technology, one of the proposals that have been made, 
must not be left aside when it comes to observing new alternatives in the 
evaluation process. Delgado & Oliver (2006), who make clear emphasis on 
continuous evaluation, assure that technological tools allow for an optimal 
development when implementing the evaluation model they propose. In 
their research they ensure that: 

Conceptual evaluation

· Evaluation that measures the 
constructed knowledge.
· Quantitative measure, yet 
mediated by qualitative aspects.
· Concepts or principles 
de�nitions are requested.
· Concepts are applied to 
problem solving.
· It covers the subject's 
theoretical aspect, among 
others.

• It is applied based on the 
students' abilities, rather than their 
achievements.
• It requires the student's ability to 
perform various types of 
procedures.
• It requires the student to put into 
practice some of the theoretical 
elements that have been learned 
for the development of a 
procedure, or the ability to know 
how this is done.

• It is the evaluation of the 
student's attitudes and values.
• It requires student analysis in 
addition to problem solving.
• It makes students test their 
discursive capacity.
• The resolution of moral dilemmas 
can be put into practice.
• Strengthens re�ective capacity in 
the student.

Procedural evaluation Attitudinal evaluation
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ICT facilitate the teacher’s work, for they allow access to all types 
of updated information, they enable the process and storage of 
data immediately and, finally, they constitute channels of rapid 
communication to disseminate or exchange information or to contact 
other people or institutions. (p. 2) (own translation).

ICT favor the diversity of strategies and dynamics when rethinking a 
dynamic, continuous, processual evaluation and, above all, when they are 
used considering student learning.

The aspects above allow for a continuous reflection on the student 
being the center of the learning process and the teacher being a facilitator 
of the latter, guaranteeing a permanent, formative evaluation focused on 
the students’ learning.

3. Teaching resources and some examples that contrast  
the studied models 

Understanding that continuous evaluation requires much more 
planning and follow-up and feedback activities, some strategies that can 
be used are presented below, which were recovered from the Salinas (2001) 
research of the University of Antioquia:

Table 1. Evaluation strategies

Test type Description Teachers’ challenges 
regarding testing

Essay

Essays are open questions, which can 
be classified according to the degree 
of freedom that the student is given to 
answer.

The student must demonstrate 
mastery of the topic in a written or 
oral manner.

The teacher can read how the 
student thinks regarding a 
certain topic.

Short answers or 
fill in the blanks

The student is asked to provide the 
answer instead of choosing it.

Develop the ability to ask 
questions or statements so that 
there is only one correct answer.
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Test type Description Teachers’ challenges 
regarding testing

Multiple choice

One of the most used instruments 
nowadays, it has become an important 
support when testing large groups.

A proper multiple-choice question 
allows answering just by reading the 
stem, as a short-answer test.

Create questions that imply 
students’ analysis. Experts in 
the matter do not recommend 
including "all of the above" or 
"none of the above" as option 
answers.

Projects or 
products

They are usually long-term and are 
take place outside of class schedules or 
the classroom. 

For this process to be effective 
it is necessary to establish 
criteria or guidelines that mark 
the standards for its realization, 
as well as clearly stating the 
purposes and requirements that 
will be taken into account for its 
evaluation.

Exam by subject The student is asked to freely develop 
a subject.

It is convenient to take into 
account, plan, and carefully 
develop the question, that is, 
what the student is expected to 
do and with what intention.

Portfolios

A portfolio is a project that is 
organized according to certain 
objectives. It gains visibility as an 
intentional collection of documents, 
texts, files, etc., which are chosen by 
the student to account for the purposes 
that gave rise to it.

The portfolio helps students evaluate 
their work, through the permanent 
review of what they do.

The teacher should allow 
students to develop the ability 
to analyze and evaluate their 
own work; and encourage them 
to draw conclusions based on 
their it.

Problem-solving

Wording should be clear and provide 
all the necessary information; the 
questions have to be clear and precise; 
evaluation criteria must be defined; 
give or suggest prototype answers 
showcasing the characteristics of what 
a proper response must be.

Problem-solving should always be a 
tensor that positively affects learning 
situations.

The teacher must propose 
problems for which the solution 
requires a certain amount of 
information, experiences, and 
principles, mainly theoretical, 
tables, formulas, etc.

Clearly define what is going to be 
evaluated.
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Test type Description Teachers’ challenges 
regarding testing

Field diaries

Written thoughts that reflects the 
student's academic experience. Field 
diaries derive from logs used in social 
sciences.

The teacher must define a 
structure according to the area 
or purpose of the evaluation.

Use specialized categories of 
knowledge taught; determine 
very clearly the evaluation 
criteria, and contents to be 
evaluated.

Structured oral 
assessment

Allows reviewing and incorporating 
basic concepts, develop the ability to 
solve problems, and enhance self-
directed learning.

Its use may require several levels of 
competence, e.g., with first semester 
students the emphasis may be 
placed on the understanding of some 
mechanisms and concepts; while with 
advanced students, the emphasis may 
be on treatment and research.

The teacher must determine the 
criteria and elements that make 
up this evaluation.

Class memoirs

It gathers the main conclusions, doubts 
and discrepancies regarding the toopic 
of each session or meeting.

It becomes a significant record of 
the process of a course or academic 
activity, both in the achievement of 
the objectives, as well as the processes 
experienced, and the theoretical 
advances.

The teacher must determine the 
structure or format to obtain the 
memories from the class.

Source: Own elaboration based on Salinas (2001).

The strategies above are very useful, since they help teachers use 
different assessment practices and achieve, from their discipline, integrate 
monitoring and evaluation strategies.

4. Reflection and planning of the individual as the central subject  
of knowledge

Although it is said that Higher Education Institutions (HEI) are the 
place in which a person is educated in the social field, a moment should 
be taken to enter and see how the educational system is managed, but 
especially the models in which future professionals are being educated 
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(Aguerrondo, 2009; Brunner, 2000; Vazquez, 2001). Based on this type 
of reflections, a diversity of educational models have been implemented, 
therefore, there can be talk of pedagogical models such as behaviorist, so-
cialist, constructivist and traditionalist, whose objectives are not isolated, 
but converge in some aspect.

Essentially, all seek to exercise a task which is to educate. However, in 
the present, the question is which model should HEI use, since the influ-
ence of the education system must be in accordance with the need that so-
ciety itself is demanding. Today, we can speak of an educational revolution 
which is under two fundamental aspects, globalization and information 
technologies as Brunner (2000) would call them.

Since these are the influencial points in education, they should corre-
spond to the current educational model, since professional labor is present-
ed in this context. Since the social context has begun to transform under 
the technical and technological field, information has been available to 
everyone with just a click. For this reason, it is necessary to rethink the 
model to evaluate since the form in which the information is captured, 
having already so many transmission models and no evaluation model that 
responds to these characteristics, it is necessary to establish parameters 
or stages to verify the knowledge with which future professionals will be 
evaluated and trained.

Finally, and not least, a crucial point must be taken when thinking 
of the student as the primary subject of knowledge, in this sense Molina 
(2016) proposes a continuous assessment model, which is ensured from 
the planning of teaching, just as it is reflected in the following figure  
(Figure 2).

The domain of the discipline, which can be pointed out in the previous 
figure as a transversal axis for the development of evaluation, becomes the 
motivational factor to incorporate fundamental aspects of a teacher who 
seeks the development of knowledge. On the other hand, and in accordance 
with what is proposed in this chapter of the book, addressing the issue 
leads to a better development of teaching, not only by the teacher-student 
connection to transmit knowledge, but for the management of the topic 
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according to the diversity that occurs at the moment of teaching. Also, 
the author highlights the importance of planning the evaluation processes 
(Molina, 2016).

Figure 2. Continuous evaluation model

Source: Molina (2016).

5. Evaluative model proposal
As could be seen in the previous section, the concern is not how 

knowledge is transmitted, but how to assess that knowledge that is reaching 
students of HEIs.

On the one hand, an investigation in 2012 shows that “the error” must 
be considered as an instance that allows the cognitive growth of the students 
(Gonzaléz & Soto, 2012) since making the expression of errors, by each 
individual, leads to the factor of feedback thanks to the personal acceptance 
of their shortcomings and weaknesses in the process of “deconstruction” of 
knowledge (Derrida, 1997).

This process would be nothing more than reflecting upon the structure 
of knowledge transmitted and applied in a hypothetical space, then iden-
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tifying the failure of that structure to discard it and staying with a basis 
to build back on it. This type of feedback exercises for the student allows 
them to learn not only what he did not see at the evaluation time, but to 
participate in a construction of knowledge, which aims at education.

On the other hand, there is the vision of education based on 
competencies which seek to promote lifelong learning and the construction 
of adequate skills to contribute to the cultural, social and economic 
development of society (Vazquez, 2001). The foregoing seeks to recognize 
the personal value of a life project, the means to achieve it and the way it 
flows in the personality of the one who is being educated. For this reason, 
rethinking an evaluation model based on competences not only leads to see 
a quantitative perspective of understanding the subject in an area, but also 
a qualitative look at how the development of that knowledge is occurring 
in the formation of an individual for the good of society.

Besides the idea of   Vázquez (2001), García (2008) sets a model of 
evaluation by competences, in which they state:

The need to generate a change in the evaluative processes, and not 
only in the designs or in the methodological proposals, to favor the 
development of the specific and transversal competences of each 
degree. To this end, the conceptualization of competences is analyzed, 
the implications that this new approach generates on the work of 
teachers in general and on teaching in particular are analyzed and the 
characteristics that should be evaluated in terms of competency-based 
learning. (p. 1) (own translation). 

In this article, an evaluation model based on competencies is presented, 
which deals with the development of broad capacities that should allow 
learning and unlearning the knowledge that makes it possible to adapt 
to a situation, whether changing or permanent, remembering the concept 
of deconstruction5 of knowledge. After that, context is considered as the  

5 Refer to the term in philosophy used by Derrida (1997) in his work Letter to a Japanese 
friend, which seeks to explain the construction of knowledge under a sense of constant 
construction in which what is not needed collapses to provide space for something 
new that does accommodate. It is related to education in the sense in which the 
student must appropriate knowledge and only keep what works for himself. 
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central axis of the approach with which knowledge is transmitted, since 
this must respond to the social context in which professionals develops. 
Finally, the need for comprehensive training in which the work of the net-
work society and the supremacy of the management of ICT must be influ-
enced (García, 2008).

For this development, the following competences are proposed as a 
complement to the evaluation model, which corresponds to this type of 
professional profile:

Figure 3. Competencies for the development of optimal learning

Source: Cano, (2008).

As it can be evidenced in the previous graph, four central competences 
are proposed from a contextual sense of the evaluation for the optimal 
development of the verification of learning. Firstly, not necessarily in this 
order, there is aptitude, which attends the development of the theoretical 
content and its projection in a real or simulated environment, since it is 
necessary that the professional performs a role of acceptance regarding the 
problem to be able to solve it properly. On the other hand, there is effective-
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ness which is the adequate development for the problem arisen, containing 
the reflective and application character of the theory. The know-how, as a 
third aspect, competes with the provision and execution of the theory to 
the practical environment, enclosing not only the aforementioned, but also 
the professional profile that is sought, which is the construction of an ideal 
professional that allows opening the way to integrity of knowledge that is 
subject to the context in which the problem begins, since the same context 
will require prior knowledge of more than one area in a single problem.

5.1. Motivation as a central factor of the evaluative model

This section emerges as a question based on two articles: the first is 
a model of evaluation of oral presentations which is exposed by García 
(2006), in which the participation of the student can be shown to build 
evaluation criteria, captured at the time of evaluation. Thus, this proves 
that not only the student can become objective when evaluating his peers 
if a transversal axis is proposed, this being the significant motivation in the 
evaluation, because at the moment of composing the criteria the students 
capture the points in which their evaluation must be based.

On the other hand, there is an investigation about the failure to let 
the student participate when establishing their perspective in the peer 
and autonomous evaluation. Montero-Montero-Fleta (2005) finds that 
the participation or intervention of the students in an evaluation model 
is deficient, originated by the factor of affectivity or subjectivity of their 
relationships with their peers, for they tend to help or badly exercise their 
evaluative action qualifying subjectively and not objectively.

From these two perspectives, it is possible to find that there is a gap that 
allows the participation of the student to develop an adequate evaluation 
among peers. The factor of significant motivation is the transversal axis of 
the point aimed at with this investigation.

When a significant value is established greater progress is achieved, 
seeing it not from the punitive part, but from the integration, with an 
adequate participation and self-reflection of the educational process, thus 
giving a feedback of the errors. Not only is the acceptance of the ruling at 
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the time of evaluation found, but also other perspectives that, thanks to 
the participation of others, are noticed. Thus, the process of self-evaluation 
is reached, which establishes a purpose marked by the significance of 
development when evaluated.

On the other hand, a subjective sense when peer evaluation occurs 
should not occur, for this trust or reliability (García, 2006) plays a 
fundamental role, because the student loses the fear at the time of being 
evaluated because their perspective and recognition has been taken into 
account regarding the development of the agreement between the teacher 
and the student group to which they belong. 

5.2. The factor of significat motivation

There is also the connector of the evaluative model, being the factor that 
is coupled to both models to join them and thus have a better evaluation 
process developed for the application by the evaluator to the exhibitor. 
Garcia (2006) states that each evaluation model must have a transversal 
factor for the perfect functioning of the evaluation, this takes the reliability 
of its students, not only for the potential they possess or for their theoretical 
training, but for their responsibility facing tasks that require an objective 
consideration (García, 2006).

It is not necessary to go beyond delegating all the responsibility of such 
an important task or of great weight to a student who is carried away by 
subjectivity to reach inequality between the evaluators, as Montero states, 
because they do not reach a consensus for personal and non-objective rea-
sons are presented to the exhibitor (Montero-Fleta, 2005). For this reason, 
finding a motivational factor is not easy, but it should not only be a motiva-
tion for the student, it must have the meaning connotation for the student.

The real task of the evaluator or the teacher, since the success of the 
evaluation lies in it, is to find, not only based on the data collected on the 
profile of each of its students, but also on the behavior of the group. An 
objective perspective must be implemented regarding each individual in the 
classroom and also a diagnosis to behavioral model: stimulus response, to 
be able to find that factor that can connect the autonomy and the expressive 
freedom that is needed in the student at the moment of being evaluated. 
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Autonomy and expressive freedom, being competences of a philosoph-
ical nature, propose not only a better development of analysis, but of great-
er evidence of the development that occurs in the student, only through 
participation and everything that implies the attitude of the student at the 
moment of being evaluated leads to establishing a better progress for the 
evaluator and for the student. 

6. Conclusions
So far, a model that determines an alternative to traditional evaluation 

has been presented. However, although there is a great diversity of alter-
native evaluative models, in HEI the way of evaluating does not seem to 
change much. This is revealed by the study of Gil (2012). 

Figure 4. Alternative evaluative models

Source: Gil (2012, p. 145).

The traditionalist model of evaluation that is present, as shown in 
Figure 4, can be replaced by more flexible models that allow the student 
to have an evaluation process that favors much more favorable learning. In 
order to innovate and reach these models it is necessary to use didactics.

Here we can note some recommendations when evaluating: 

1. The evaluation process can be carried out during the academic 
period; it is not necessary to set a single date in which the entire 
qualification is defined.



94

ICT, INNOVATION IN THE CLASSROOM  
AND ITS IMPACT ON HIGHER EDUCATION

2. There is no single way to evaluate, there are various didactic 
resources to evaluate students, it should be remembered that 
not all students are equal and that each one has great strengths: 
while some are brilliant in oral presentations, others are in 
writing, in analyzing, etc.

3. Evaluation should be considered in order to enable the student 
to strengthen their learning, not as a simple feedback of 
concepts. 

Everything that has been exposed in this paper is just a tool that presents 
alternatives and can only work under the discipline and determination that 
the teacher has for their course and their students. The best way to describe 
the work of the teacher of a Higher Education Institution that wants to 
follow the continuous evaluation model is to be innovative. Although the 
model itself is not a novelty in education, it is new to follow this model in 
HEIs since, as shown in Figure 4, a traditional model is permanently being 
followed in HEIs. And, as was said before, the idea is not to completely 
suppress the traditional model, but rather to understand that every human 
process implies an evolution and education, as a human process that cannot 
be left behind.

Focusing the results on the performance implies modifying not only the 
type of curricular design, but also the teaching and evaluation practices 
that had traditionally focused on the information that the student 
stored. Now, different schemes are proposed with a diversification of 
learning and evaluation situations that allow the student to take an 
active role so that they can exercise their knowledge, skills and behaviors 
in situations in which this set of learning is combined in different ways 
(Vázquez, 2001) (own translation).

In other words, teaching and evaluating a student’s learning is not only 
focused on the amount of information stored, but now seeks to propose a 
model of education that allows the student not only to acquire knowledge, 
but to be a participant in their identity construction by exercising their 
knowledge, skills, talents and behaviors to become the professional that 
society needs.
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